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Inclusion Strategy Template
Before completing this template, read DfE's Developing an inclusion strategy using the IMF for school leaders. 
Schools can use this template to help them develop their inclusion strategy, which must be published on their school website by 31 December every academic year.
Before publishing your completed statement, delete the instructions (text it italics) in this template, and this text box.

Inclusion Strategy – Anthony Roper Primary School
This statement details our school’s approach to delivering inclusive practice for all children, including those with SEND, funded by our core school budget (including the notional SEN budget) and the inclusive mainstream fund (IMF).
Strategy overview
	Detail
	Date

	Academic year/years that our current Inclusion Strategy covers
	2026/2027

	Date this statement was published
	

	Date on which it will be reviewed
	31st August 2027

	Statement authorised by
	The headteacher and the governors


Statement of intent
Anthony Roper Primary School, we are committed to ensuring that every pupil is known, valued and supported to achieve their potential. We identify and reduce barriers to learning at the earliest opportunity by adapting teaching and pastoral provision to meet individual needs. We monitor progress against clear outcomes and work in partnership with parents and carers to ensure that support is appropriate, coordinated and effective.
We follow a graduated approach to identifying and responding to additional needs. This includes timely identification, high-quality adaptive teaching, targeted intervention and coordinated pastoral support. Decisions about provision are informed by assessment, evidence and ongoing monitoring. Academic interventions, language enrichment and pastoral support are combined where appropriate to ensure that pupils experiencing difficulties with reading, communication, sensory regulation, social confidence or emotional wellbeing receive appropriate support.
Leaders and governors maintain oversight of provision and monitor the impact of support. Decisions regarding additional provision are appropriately recorded, reviewed and communicated, providing a clear and transparent record of the support provided and the outcomes achieved.
Inclusive practice is embedded throughout our curriculum and everyday teaching. All staff are expected to provide high-quality, equitable provision that enables pupils to access learning and participate fully in school life. Adaptive teaching may include visual symbols and prompts, appropriately chunked tasks, modelled examples, assistive technology, flexible arrangements, structured and supportive learning environments, nurturing approaches, scaffolded learning steps and planned opportunities to develop independence.
Early identification and intervention underpin our approach. Where a pupil requires additional support, provision is identified through assessment, observation and consultation with the pupil, parents or carers and, where appropriate, relevant professionals. Support is reviewed regularly to ensure that it remains appropriate to the pupil’s needs and that progress towards agreed outcomes is monitored.
Beyond the classroom, targeted provision may include support with phonics and reading, language and communication, numeracy, emotional regulation and calming strategies, sensory regulation, and social and emotional development. Pupils may also access nurture provision, including our Nurture Hub, ELSA support and appropriate targeted groups and activities.
Our approach is underpinned by a safe, respectful and inclusive school culture. Our school motto, “Learning to Work Together, Working Together to Learn,” reflects our commitment to positive relationships, participation and shared responsibility. This ethos is supported through pastoral check-ins, nurture groups, ELSA groups and clubs, soft-start arrangements and carefully planned transition support. These approaches help to reduce anxiety, promote emotional security and enable pupils to engage positively with school and learning.
Partnership with parents and carers, and effective collaboration with wider services, are central to our approach. We share relevant information appropriately, seek the views of families and pupils, and coordinate support with external professionals where required. This ensures that provision is coherent, consistent and clearly understood by those involved in supporting the pupil.
Our provision is reviewed regularly to ensure that support remains responsive to individual need, informed by evidence and focused on improving pupils’ progress, wellbeing, participation and independence.
Barriers to learning and participation 
This table below identifies the commonly occurring and predictable barriers that this strategy is designed to address. The final version should be informed by Autumn 2026 following a series of Leading Inclusion Strategically and Writing the Inclusion strategy training offered to the school SENCO, SLT and Finance personnel.
	
	Detail of barrier to learning (including notable trends or themes over time, such as a growing prevalence or increasing complexity)

	1
	Consistency of adaptive teaching and ordinary provision: 
Inclusive strategies are used across the school, but these approaches need to be embedded more consistently across the whole setting. This includes consistent use of scaffolding, modelling, visual supports, flexible grouping, chunking, retrieval and appropriate technology to ensure all pupils can access and demonstrate their learning.


	2
	Language, communication, vocabulary and writing access: 
Some pupils require more deliberate support to access curriculum language, organise and sequence ideas, orally rehearse and develop writing stamina. Further work is needed to ensure pupils’ speech, language and communication needs are consistently identified and supported within the classroom. These needs can impact pupils’ attainment and participation in English and across the wider curriculum.


	3
	Social, emotional and mental health, anxiety and regulation: 
Some pupils find transitions, changes in routine, unstructured times, peer interactions, frustration and demands challenging. Consistent preventative and proactive approaches are needed across the school to support pupils to regulate, reduce escalation and minimise the need for crisis response.


	4
	Attention, belonging and participation: 
For some pupils, particularly where SEND, disadvantage, family circumstances or anxiety overlap, attendance and full participation can be fragile. A strong sense of belonging, predictable and supportive relationships, and accessible opportunities for enrichment are important protective factors in supporting engagement, attendance and inclusion.


	5
	Adult-dependence and effective deployment of support staff: 
Some pupils rely heavily on adult proximity or prompting to access learning. Further work is needed to ensure teaching assistant support is purposeful and promotes independence, while maintaining pupils’ access to high-quality teacher input and avoiding learned dependence.


	6
	Family confidence, communication and early help: 
Families need clear and timely communication about the support in place, what is working and how they can help. For some pupils, stronger coordination with families and external agencies is needed to provide early help and prevent needs from escalating to formal processes or crisis points.


	7
	Sensory, environmental and accessibility barriers: 
Classroom layout, noise, clutter, visual load, routines, movement opportunities and access to calm spaces can affect learning for pupils with sensory, attention, communication or regulation needs. Further consideration of the learning environment is needed to ensure classrooms consistently support accessibility, engagement and regulation for all pupils.



Activity in this academic year
What activities will we prioritise this academic year to alleviate the above barriers to learning and participation faced by pupils with additional needs and SEND.
In this context, ‘activity’ is a reporting term to help understand where funding has been allocated to build an inclusive core offer and does not indicate only targeted provision. Activity may address multiple barriers identified, particularly for improvements to your universal offer.
	Description of activity (noting evidence and barrier numbers addressed)
	Activity type 
(whether it is universal or targeted)
	Total budgeted cost (this should account for spend from IMF and core budget allocations)


	Deliver small-group reading for developing automatic recall and decoding strategies (addresses barriers 1 and 2)
1:1 reading, Phonics groups, Precision Teaching, Literacy Gold, Hornet, Toe-by-Toe, Word Wasp, Read-Write Inc SEN resources.

Evidence: Need to add in here about evidence for a strong phonics-based approach to reading  
	Targeted
	£260 - 7+ LW high o books (40 books)
Words first books (evidence-based approach) focus on CEW only £185

Word Wasp, Hornet and Toe-by-Toe 
X5  £335

£426.50 for the complete resource package, designed for pupils aged 8- 11 who are still learning to read

	Introduce whole school approach to spelling using Morph Mastery and introduce small-group intervention to support morphological approach (addresses barriers 1 and 2)
Evidence: Need to add writing strategy re morphology.
	Targeted
	Morph Mastery training and resources £525 

	Whole-school adaptive teaching CPD and implementation coaching
Staff training and release/coaching time focused on high-quality adaptive teaching; explicit modelling, scaffolding, chunking, retrieval, visual supports, flexible grouping, reduced cognitive load, checking understanding, and planned independent practice.
(address barriers: 1, 2, 5, 7)
Evidence



	Universal 


	£2500

	Language, vocabulary and writing access package
Develop a consistent approach to pre-teaching key vocabulary, oral rehearsal, sentence stems, visual organisers and writing scaffolds. Provide targeted small-group support where pupils need more practice to access the curriculum.
(address barrier 2)
Evidence


	Universal/Targeted
	£900

	Smoother transitions, sensory circuits and sensory activities.
Deliver small group sensory circuits at key times during the day to support regulation and offer a low impact start to the day in supporting regulation 
Ensure sensory circuits are timetabled daily for groups of children and carried out by TAs/SENCO
Provide sensory regulation trolleys in classrooms to enable children to access when dysregulated.
(addresses barrier 3)

Evidence:
	Universal and Targeted
	Sensory circuit resources £200

Sensory Circuit training £1150 



	Deliver ELSA 1:1 and small group checks ins and nurture group to reduce anxiety and build confidence. (address barrier 4)   
Evidence: Emotional check-ins and small group nurture club are existing pastoral support and address anxiety and support children in managing social situations – link to attendance
	Targeted
	£150 for ELSA resources


	Introduce whole school approach to developing maths fluency and confidence using manipulatives.
(address barriers 1, 2, 4 and 5)
Evidence: Need to add.


	Universal
	Maths resources – Manipulative boxes for each group in maths.
Total: £747.71


	Provide work tray activities for children who require an adapted curriculum.  (address barrier 5)
Evidence: Need to add .


	Targeted
	£150 (resources as needed)

	Ensure classroom environments consistently support pupils' sensory, attention and regulation needs.
Purchase or produce visual supports, now/next resources, task boards, timers, communication supports, sensory/regulation resources and practical classroom materials that reduce barriers to participation. 
(address barrier 1, 3, 4 and 7)
Evidence: Need to add .

	Universal/Targeted
	School Classroom Table Tops – ABS /PVC Edged £4500

	Strengthen predictable regulation routines, transition support, calm spaces and structured lunchtime/playtime options. Link this with pastoral triage, Boxall-informed support and the development of the Nest, the Nurture Hub and the sensory space as wellbeing and belonging space.
(address barriers 3, 4 and 7)
Evidence: Need to add .


	Universal/ Targeted

	£358 

	Improve the clarity of communication with families about support in school; establish simple pupil/parent voice routines; use earl help, Team Around the Family/School routes and local specialist advice where needed.
Deliver coffee sessions for parents around a range of subjects led by in-house experts, outside agencies, including, a counsellor JB. Topics will range from mental health support for children, ADHD, sensory processing to speech and language. 
(addresses barrier 4 and 6)
Evidence: Need to add .


	Universal/Targeted
	£600

	Total:
	
	£12,986.50 (estimate)

	Total proposed IMF allocation
	
	£12,750


Intended outcomes 
This explains the clear, realistic outcomes we want our inclusive approaches to achieve by the end of our inclusion strategy, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Inclusive practice is more consistent across classrooms.
	Evidence from learning walks, planning scrutiny and staff voice shows that agreed adaptive teaching approaches are consistently evident in all classrooms, with pupils with SEND and emerging needs supported through strong ordinary provision before additional adult-led interventions are introduced.


	Pupils with language, vocabulary and writing barriers access more of the curriculum.
	Learning walks, pupil voice and work scrutiny show that agreed approaches to vocabulary development, oral rehearsal and writing scaffolds are consistently embedded. Targeted pupils demonstrate improved engagement, independence, confidence and task completion, alongside sustained progress in English and the wider curriculum.


	Pupils develop greater independence rather than relying on adult proximity.
	Learning walks, planning scrutiny and pupil voice demonstrate that TA deployment is deliberate and supports, rather than replaces, teacher-led and peer learning. Pupils receiving additional support have clear independence targets, show reduced reliance on adult prompting, and increasingly access teacher input and learning opportunities alongside their peers.


	Pupils who struggle with regulation, anxiety or unstructured time experience school as safer and more predictable.
	Behaviour and CPOMS analysis demonstrates a reduction in repeated crisis points for identified pupils. Staff consistently apply agreed language, routines and regulation strategies, while pupils are increasingly able to identify trusted adults and independently use strategies that help them regulate and access learning.


	Attendance, belonging and participation are strengthened for vulnerable pupils.
	Attendance and belonging checks demonstrate improved participation and inclusion for SEND and pastoral pupils. Pupils increasingly access trips, clubs, outdoor learning, enrichment and the wider life of the school, with barriers identified and removed proactively to ensure equitable access and participation.


	Families understand the support being provided and know how to raise concerns early.
	Parent/carer feedback shows improved communication and understanding of support. Early help is accessed proactively to prevent concerns from escalating, and families of pupils receiving targeted support are clear about intended outcomes, agreed actions and review points.


	Governors can see how inclusion funding is being used and what difference it is making.
	Governors receive clear termly updates on the implementation and impact of the strategy, including progress against priorities, use of the IMF, barriers addressed, evidence of implementation and next steps. The strategy is formally reviewed annually, informed by evidence and stakeholder feedback, and the revised strategy is published on the school website.




Review of the previous academic year
From year two, you should outline the progress you made towards your intended outcomes during the previous academic year and explain how this was assessed. In doing this, you should note the impact that your strategy had on pupils’ engagement, participation, attendance, sense of belonging, and attainment. This should include a reflection on the positive outcomes achieved for children and young people with additional needs and SEND.

You should critically review what aspects of your strategy worked well / did not have the intended impact and explain how this has informed your drafting of this year’s strategy. 
To support this, you should use:
· Data from the previous academic year’s national assessments and qualifications, once published (a note of caution can be added to signal that pupils included in the performance data will have experienced some disruption due to Covid-19 earlier in their schooling, which will have affected individual pupils and schools differently). 
· Information from summative and formative assessments the school has undertaken.
· School data and observations used to assess wider issues impacting inclusion, including access to learning, attendance, engagement, and early identification.

Further information (optional) 

Use this space to provide any additional information you think necessary to help others understand your strategy. 
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